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Weston Woods Studios:

Supporting Different Learning Styles and Multiple Intelligences

Brain research has shown that students remember only 20% of what they hear, but 70% of what they hear, see and do. Many teachers believe that each student favors one learning style over another; so they use a variety of learning activities, consciously selecting activities that support different learning styles in order to meet diverse needs.  Weston Woods audiovisual materials are designed to allow students to experience a book through hearing, seeing and doing.

What we’ve heard from some of our customers:

“Some students learn with their ears, while others learn primarily with their eyes.”

“A multi-sensory presentation of information that includes opportunities to view the video action, hear the spoken word, and see the printed text is appealing to students.”

Use a multi-sensory approach by reading the book with students first, then watching a closed-captioned video (with captions on) with students, followed by having students make predictions about the story, identify the theme or important characters, or determine the sequence of events.  Students can then experience the story on their own using the book with video and /or audio cassette/CD with page turning signals.

By following these steps, students will gain the following essential reading skills:

Vocabulary:

Captioning provides a semantically enriched context where visual images and sound lend meaning to the printed words that appear on the screen.  

“Students hear vocabulary words and see them at the same time, which helps with pronunciation and word recognition.”

Repeated exposure to words in context enhances student learning.

“Captioning contributes to learning new vocabulary words by providing visual reinforcement.”

Reinforcing Comprehension:

Captioning provides a level of reinforcing that aids comprehension.  Students better understand information they read than information they only hear.  In a study conducted by the National Captioning Institute using Weston Woods videos, it was found that students correctly spelled new words when captioning was present.  However, when captions were turned off for these same videos, they made more spelling mistakes and did not list a s many new words.

Sequencing, prediction and character analysis

ESL and Other Students with Limited English Proficiency:

Research studies consistently show that, regardless of age, captioned materials and repeated use of audiocassettes is particularly beneficial to students in special educational programs or with limited English proficiency.  The multi-sensory approach helps them to understand the context of the book, reinforce new information, develop their pronunciation and recognize words in context, as well as build their vocabulary and spelling skills.

Additionally, using videos and audios as a multisensory approach as a reading aid allows a child to experience a book over and over again.  Recent brain development and language acquisition research shows that one of the best ways to teach children to read is by reading to them.  Each time a child hears a story repeated, he or she picks up something new.  In today’s busy classroom settings, or homes where parents have less time spent reading to their children, Weston Woods adaptations offer another opportunity for a child to repeatedly experience a book.

Each Weston Woods adaptation is produced in such a way as to retain the artist’s intent and as much as possible be a ‘mirror image’ of a book.  With the addition of originally composed music, inspiring narrators and realistic sound effects, the book is ‘brought to life’ for every child regardless of his/her learning style.  Our videos and read-along cassettes provide formats whereby children can easily experience the text over and over again.  This process helps build a reading scaffold – broadening vocabularies, stretching attention spans and flexing thinking skills.

The most difficult job of reading teachers is to reinforce reluctant reader’s self-image and restore their self-confidence.  To do so, students must be ‘turned on’ to books and derive enough satisfaction to become independent readers.  

In working with beginning, reluctant and struggling readers, it has been found that high interest materials, such as the classic children’s literature adaptations by Weston Woods, motivate children to want to read.  Since the heart and soul of a Weston Woods video captures the essence of the original book, children viewing the materials are actually experiencing the book itself with all their senses engaged and are thus motivated to want to read the book themselves.

Some more support from the field and suggestions on how our adaptations may be used in a comprehensive reading program:

The single most important activity for building these understandings and skills essential for reading success appears to be reading aloud to children (Wells 1985; Bus, Van Ijzendoorn, & Pellegrini 1995). High-quality book reading occurs when children feel emotionally secure (Bus & Van Ijzendoorn 1995; Bus et al. 1997) and are active participants in reading (Whitehurst et al. 1994). Asking predictive and analytic questions in small-group settings appears to affect children's vocabulary and comprehension of stories (Karweit & Wasik 1996). Children may talk about the pictures, retell the story, discuss their favorite actions, and request multiple rereadings. It is the talk that surrounds the storybook reading that gives it power, helping children to bridge what is in the story and their own lives (Dickinson & Smith 1994; Snow et al. 1995). Snow (1991) has described these types of conversations as "decontextualized language" in which teachers may induce higher-level thinking by moving experiences in stories from what the children may see in front of them to what they can imagine. A central goal during these preschool years is to enhance children's exposure to and concepts about print (Clay 1979, 1991; Holdaway 1979; Teale 1984; Stanovich & West 1989). 

The use of multimedia and technology in the classroom increases student attention.  Note the immersion of today's students in television, and it is easily seen that concrete visual images exercise a powerful influence on learning.  Herron, C.A., Cole, S.P., & Corrie, C (1999) The effectiveness of a video-based curriculum in teaching culture THE MODERN LANGUAGE JOURNAL, 83, 518-533

In teachers interviewed and surveyed, they indicated that they believe technology in the classroom provides an especially useful tool for students with learning and attention problems, because it can present large amounts of information quickly and in an interesting manner.  Ertmer, P.A., Addison, P., & Lane, M. (1999) Examining teacher's beliefs about the role of technology in the elementary classroom JOURNAL OF RESEARCH ON COMPUTING IN EDUCATION, 32 54-72

Technology has the advantage of reaching students with different learning styles by incorporating visual and audio elements. Cohen, V.L. (1997) Learning styles in a technology rich environment. JOURNAL OF RESEARCH ON COMPUTING IN EDUCATION, 29, 338-350.

In studies conducted, teachers believed that their students had increased receptivity, interest, alertness, attentiveness, and curiosity during multimedia presentations compared with instructor lectures alone.  Video brings a feeling and an understanding of the world into the more restricted setting of a traditional class served as to the primary justification for this belief.  Teachers studied believed this increased attention lead to increased retention and motivation, all of which ultimately led to better learning and improvement in student grades. Leham & Brickner (1996) Teacher's uses and perceptions of interactive videodiscs in the science classroom THE JOURNAL OF COMPUTERS IN MATHEMATICS AND SCIENCE TEACHING, 15, 85-102 and

Wise, M., & Groo, F.M. (1996) The effects of enriching classroom learning with the systematic employment of multimedia. EDUCATION, 177, 61-69

The use of multimedia and technology in the classroom leads to more knowledgeable and better teachers.  In the article cited here, it was explicitly noted that multimedia and technology use in the classroom allows teachers to complement their teaching styles and to explore alternative approaches to schooling. Write, M. & Custer, R. (1998) Why the enjoy teaching: The motivation of outstanding technology teachers. JOURNAL OF TECHNOLOGY EDUCATION, 9, 60-77

The use of multimedia and technology in the classroom changes the quantity and quality of student-teacher interaction by increasing these interactions as well as developing a more fluid student-teacher exchange of information.

Cohen, V.L. (1997) Learning styles in a technology-rich environment. JOURNAL OF RESEARCH ON COMPUTING IN EDUCATION, 29, 338-350.

In a research-based study, students were examined for the effects of a video-based second-language program to teach culture to students enrolled in French courses.  Results revealed statistically significant improvements in participants' overall cultural knowledge after exposure to videos. Herron, C.A., Cole, S.P., & Corrie, C. (1999) The effectiveness of a video-based curriculum in teaching culture THE MODERN LANGUAGE JOURNAL, 83, 518-533

Although some of these articles/studies refer to 'technology' as opposed to just video, all of them use the terms interchangeably and refer to technology as a multimedia approach - with video and audio combined and in some cases interactivity thrown in.  Therefore we believe the conclusions and opinions arrived at are supportive of use of our audiovisual formats.  

For over 50 years we have been dedicated at Weston Woods to continue the tradition of our mission begun by founder Morton Schindel:

“It is our role at Weston Woods to create audiovisual adaptations that are faithful reflections of the books themselves.  We seek the best books from all over the world and adapt them in such a way as to preserve the integrity of the original.  By doing so we help children discover the riches that are trapped between the covers of books and motivate them to want to read for themselves.  We believe that a child who wants to read will easily learn to read and we believe that a child without reading problems will be a child without learning problems.”
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